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Abstract 
The study was designed to evaluate the opinions about the competencies of prospective teachers in the field of psychology in the 
training institutions of Punjab (Pakistan).The sample included randomly selected ten heads of teacher training institutions and 
fifty teacher trainers from universities and teacher training institutions. A questionnaire was developed for, collection of data. 
Data were collected, analyzed and interpreted   using the five-point Likert scale. It was concluded ,that the majority of responded 
agreed  that prospective teachers were not improve the attitudes of students, not understand about the developmental stages of a 
child from childhood to adolescence and not formulate instructional objectives in behavioral form and week in dealing the 
students in psychological way perhaps it is due to lake of training or may be some deficiencies in the course of child psychology. 
This course needs to be revised and some case studies should be included in course. Teachers should be trained in such a way 
that they properly understand all the methods of child psychology and should be proper use in particular situation. 
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1. Introduction 
Teacher education today has, therefore, come to occupy a vital place in secondary and higher education. 
The term teacher education means programs of education, research or training of person for equipping them to teach 
at pre-primary, secondary and senior secondary stages in schools and include non-formal education, past-time 
education, adult education and correspondence education (Panda and Twari, 1997). 
The highly trained teaching force is, therefore, a key to development of a responsive and effective system of 
education. The high level of competencies and skills required of a teacher are in turn dependent on high quality of 
teacher educators (Cheema and Mahmood, 1997). 
A teacher education programme should take care of such aspects for preparing the effective teachers. 
Although most parents might assume that teachers, like other professionals, are educated in similar ways so that they 
acquire common knowledge before they are admitted to the profession, this is not the case. Unlike doctors, lawyers, 
accountants, or architects, all teachers don’t have the same training (Schultz, 1999).  
Competence is a concentric organization of a person’s characteristics and behaviors. These characteristics interact 
with and are influenced by job demands, organizational environment and professional culture. (Kalra, 1997). 
It is a quality of specific behavior identifiable in the summation of behavioral incidents. It is defined as ‘a 
degree of quality of behavior which will produce the required performance needed for a particular job’. Evidence of 
achieving it lies in one’s demonstration for successful completion of the program. In other words, the competence 
pattern of an individual could describe the professional’s behavior. 
Three elements, i.e. knowledge, efforts and performance are essential to an adequate conception of competency 
based teacher education. In that teacher must know, what to do, must be able to perform according to this knowledge 
and must promote students learning (Mirza et al., 1986). 
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Teacher may also at times wish for social distance from the complex, tangled, and sometimes destructive 
lives of their students, but they cannot both teach well and ignore the many dimensions of the lives of their students. 
Teaching well requires as broad and deep an understanding of the learner as possible, a concern for how what is 
taught relates to the life experience of the learner, and a willingness to engage the learner in the context of the 
et al., 1990).  
Rao and Reddy (1992) explain that a change of attitude will not be achieved by preaching, but by showing 
that a need exists for certain information that can be obtained by testing and above all by practicing this in our own 
courses. 
 Sadker and sadker (1997) explain th -
         
 The length of student response increases dramatically. 
 Students are more likely to support their statements with evidence. 
 Speculative thinking increases. 
s interests not only to sustain uninteresting behaviors, but also to make such 
behaviors self-sustaining and interesting in their own right. The classical conditioning model may thus be a useful 
one for a teacher to consider when the goal is to develop an interest in a new activity.  (Ball,1977). 
endowments. The teacher should not make a once-for-all judgment; a key fact about children is growth and 
development, and changes, sometimes of a surprising magnitude, do take place in individual children. So the key 
thing is to combine realism with flexibility  be well informed about the child but always be prepared to revise a 
judgment.  
 According to Gilchrist et al. (1985) a teacher can help the students to develop goals of their own and to 
decide on experiences, which are related to past experiences and reach out into new fields. 
The master teacher is conscious of individual differences and provides appropriate learning materials to meet these 
differences, utilizing various media of learning instead of limiting the class to reading and reciting. He appeals to the 
various senses of the students. He creates a good learning environment through artistic use of the bulletin board and 
other interest centers in the room. The room indicates a relationship to the activities of the outside world and also 
affords evidences of achievement of students in the class.  
The psychological environment accounts for approximately 30 per cent of the variance in cognitive, 
affective and behavioral outcomes beyond that accounted for by input measures such as the entering ability or 
achievement of students (Walberg, 1987). 
2. RESEARCH  PROCEDURE 
  Following procedure was adopted for the study. 
2.1. Population 
Out of the population of hundred professional teacher trainers of different teacher training institutions I 
have selected five trainers from each institution. 
2.2. Sample 
Ten heads and fifty teacher trainers from ten Universities and education colleges were taken as a sample of 
the study.  
2.3. Delimitation of the Study 
The study was delimited to Government as well as semi-Government educational institutions. The 
institutions in the private sector were not included in the sample.  
2.4. Research Instruments 
 A questionnaire was developed for heads of Teacher Training Institutions and teacher- trainers. Each item 
was to be responded on a five-point Likert scale. 
2.5. Data Collection 
The researcher had to visit 10 sample universities and colleges of education. Most of the heads and trainers 
returned the properly filled in a questionnaire on the same day. However, the entire sample was covered by 
the researcher. The response rate was hundred percent.  
2.6. Data Analysis         
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Data collected through the research instrument were tabulated, analyzed and interpreted. For each category 
of respondents, the responses were given in total on each item and were shown in tabular form. The level of 
confidence used in the study was .05. For the statistical treatment of data, Chi Square was applied.  
3. RESULTS 
Table 1:Prospective teachers improve the attitudes of students. 
Category of 
respondents 
Highest High Moderate Low Lowest Total 2 
        
Heads 1 2 1 4 2 10 3.00* 
Teacher trainers 5 14 5 22 4 50 24.60* 
*    Significant                   df= 4                 2 (Table value) at 0.05 level = 9.488 
 
Table 1indicates that in case of heads, the value of 2 was found lower than the table value at 0.05 level. 
teachers improve eacher trainers, the 
value of 2 was found greater than the table value at 0.05 level. Hence, the statem teachers improve 
positive responses, which indicated that prospective teachers did not improve the attitudes of students. 
 
Table 2: Prospective teachers understand the development of a child from childhood to adolescence. 
Category of 
respondents 
Highest High Moderate Low Lowest Total 2 
        
Heads 0 3 2 3 1 10 5.00* 
Teacher trainers 3 19 4 22 2 50 37.40* 
*    Significant                   df= 4                 2 (Table value) at 0.05 level = 9.488 
 
Table 2 shows that in case of heads, the value of 2 was found lower than the table value at 0.05 level. 
rejected. In case of teacher trainers, the value of 2 was found greater than the table value at 0.05 levels. Hence, the 
is accepted due to the value of Chi Square. But the negative responses are more than positive responses, which 
indicated that prospective teachers did not understand the development of a child from childhood to adolescence. 
 
 
Table3:Prospective teachers formulate instructional objectives in behavioral form. 
Category of 
respondents 
Highest High Moderate Low Lowest Total 2 
        
Heads 0 3 2 3 2 10 3.00* 
Teacher trainers 3 16 3 25 3 50 40.80* 
*    Significant                   df= 4                 2 (Table value) at 0.05 level = 9.488 
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Table 3indicates that in case of heads, the value of 2 was found lower than the table value at 0.05 level. Hence, 
teacher trainers, the value of 2 was found greater than the table value at 0.05 level. Hence, the statement 
 is accepted due to the value of Chi 
Square. But the negative responses are more than positive responses, which indicated that prospective teachers did 
not formulate instructional objectives in behavioral form. 
CONCLUSIONS 
On the basis of analysis of data, the following conclusions were drawn:  
1.On the basis of results, all categories of respondents agreed that Prospective teachers did not improve the attitudes 
of students. The existing attitudes of our students are almost certainly colored by their own experiences as takers 
of tests. This common experience and their existing attitudes seem to be the logical starting-point if teacher accept 
the proposition that the development of appropriate attitudes is important. 
2. Majority of the all categories of respondents reported that the Prospective teachers did not understand the 
development of a child from childhood to adolescence. The reason may be the lack of knowledge of the 
prospective teachers in the area of child psychology. This deficiency may be attributed to the weak programme of 
teacher training where the prospective teachers are not practically trained in dealing with the students in 
psychological way. If they were fully trained in child psychology they would have developed and utilized this 
competency properly. 
3. Majority of heads of teacher training institutions and teacher trainers were accepted that the prospective teachers 
did not formulate instructional objectives in behavioral form, perhaps due to lake of training in the area of 
psychology. They had poor knowledge of child psychology that demands proper training in these areas.  
RECOMMENDATION 
1.Prospective teachers were reported week in dealing the students in psychological way. It indicates that there may 
be some deficiencies in the course on child psychology. They had studied during their training. This course needs 
to be revised and some case studies should be included in course. 
2.Majority of the respondents agreed that the teachers were not aware of the psychology of the children so it is 
recommended that the prospective teachers should be trained in the area of psychology and especially child 
psychology and a special emphasis should be given in the said field and on practical aspects also. 
3.The teachers training programme are weak and did not cover the over all aspects of the teacher training so it is 
recommended that teachers must be fully trained according to child psychology. 
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